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8:00 am.-4:00 p.m. REGISTRATION .ottt Grand Ballroom Foyer
7:45 a.m.-8:45 am. GRADUATE STUDENT AND NEW MEMBER

BREAK FAST oottt ettt et ee e eee e Skylounge
9:00 a.m.-9:50 a.m. EFFICACY
Session T#001 (DISCUSSION SESSION) ...ttt e e e e e e Salon A

PRESIDER:William Person, Mississippi State University
THE ROAD TO PRESERVICE TEACHERS CONCEPTUAL CHANGE

Huey-Ling F. Lin, Alabama State University,
and Jeffrey Gorrell, Auburn University

When an external event challenges preservice teachers ideas about teaching and learning, efforts
to solve the conflict lead to professional growth. Some researchers suggest that questioning, reflecting, and
problem solving can achieve the goal of "concept change” (Clark, 1988; Crow, 1987; Feiman-Nemser, McDiarmid,
Melnick & Parker, 1989; Gunstone & Northfield, 1992; Posner, Strike, Hewson & Gertzog, 1982). Under such
circumstances, preservice teachers can construct their own learning through an interaction among their beliefs,
their prior knowledge, and their experiences.

This study involved a series of seminars designed to help students understand and clarify their
views about teaching and learning, and to create a condition for the development of sharing understanding of the
underlying concepts that affect their learning to teach. The seminars tested the hypothesis that learning to teach is
improved through the application of a questioning and reflective orientation.

Twenty-five graduate students enrolled in a seminar in early childhood education participated in
the study. Self-questioning strategy training was conducted to help students raise specific higher-order questions
from the assigned reading materials. The reciprocal peer-questioning condition was created to promote the social
construction of knowledge because it provides a context that fosters the emergence and resolution of
socio-cognitive conflict (King, 1990). After each seminar session, students recorded their thoughts regarding topics
discussed, issues raised, and questions unanswered. Weekly journals were collected by the instructor for analysis.

NUD*IST (Non-Numerical Unstructured Data Indexing, Search and Theory Building) software
was used for initia theory building and analysis. Students weekly journals entries indicated the conceptual
transformations that these students went through. This study illustrated how a seminar structure can be useful in
helping preservice teachers evolving constructions of knowledge, in promoting reflection, and in enhancing
conceptual change.

KOREAN PRESERVICE TEACHERS EFFICACY

Y oung Suk Hwang, Western Illinois University;
Huey-Ling Lin, Alabama State University; and
Jeffrey Gorrell, Auburn University

Research on teacher efficacy reveals that teachers who show high efficacy have a greater sense of
control and confidence in their ability to influence student learning than those who have low efficacy (Allinder,
1995; Ashton, Webb, and Doda,1982; Coladarci, 1992; Evans & Tribble, 1986; Gorrell & Hwang, 1995).
Additionally, teacher efficacy has been used to examine teacher preparation programs and found to change over the
course of programs (Lin & Gorrell, 1998).

The purposes of this study were to examine teachers efficacy among Korean pre-service
elementary and secondary teachers beginning and completing their teacher education programs. Participants in this
study included 106 elementary and secondary teacher education students at beginning and ending points in their
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teacher education programs.

Multivariate tests (MANOVA) of participants responses to a Korean version of Gibson and
Dembo’'s (1984) teacher-efficacy scale revealed no statistically significant multivariate main effect (p. > .05)
related to experience in the program. Examination of the global mean of individual items showed stability in
Korean preservice teachers sense of efficacy over their preparation program. Eleven of 18 items means were
higher than the group median (3.2). Nine of the eleven items that were higher than the group median related to the
personal efficacy.

Results indicated that Korean preservice teachers entered teacher preparation programs with a
high sense of persona efficacy beliefs and tended to maintain the high sense of efficacy during the program of
teacher education programs. These selected elementary and secondary preservice teachers were highly academic
and capable individuals, and set their career goals for teaching before entering teacher education programs. The
findings of this study from such a strongly education-oriented society as South Korea can add to an understanding
about cultural differences and similarities in teacher-efficacy.

TEACHER EFFICACY MOTIVATION BELIEFSAND THEIR RELATIONSHIPS
TO DIMENSIONS OF SCHOOL CULTURE

Chad D. Ellett, John K. Rugutt, and Douglas R. Davis,
Louisiana State University

This study examined relationships between a new measure of teacher efficacy motivation beliefs
and teacher perceptions of multiple dimensions of school culture for a sample of 1493 teachers in 36 schoolsin a
large school district in the southeast (fall 1998). The teacher efficacy measure used is an alternative to teacher
efficacy measures typically used in the extant teacher efficacy research that taps teachers beliefs about their
capabilities to execute certain courses of action. This study assessed teachers beliefs about personal motivation and
persistence in pursuing important school goals (e.g., the enhancement of student learning) in the face of barriers to
goal attainment and failure to obtain goals. Teachers also provided perspectives about efficacy motivation levels of
teacher colleagues. Elements of school culture were measured with a revised version of the School Culture
Elements Questionnaire (SCEQ).

Anayses included descriptive statistical summaries, extensive factor analyses of the two
measures, intercorrelations among measurement subscales, and a series of analyses regressing dimensions of
teacher efficacy on identified elements of school culture. Factor analyses identified three distinct elements of school
culture measured by the RSCEQ (Vision/Leadership, Collegial Teaching and Learning, Professional
Commitment). Factor analyses of the efficacy measure suggested three independent efficacy motivation
dimensions: (1) teacher personal efficacy (Me), (2) collective efficacy (We), and (3) organizational efficacy (Thee).
Alphareliabilities for the various subscales ranged from .82 to .96.

Intercorrelations among school culture and teacher efficacy dimensions demonstrated moderate
(.42) to moderately strong (.63) relationships. Significant variation among schools in the three factored
dimensions of the efficacy measure (Me, Thee, We) was differentially accounted for by the three SCEQ dimensions
in three separate regression analyses.

The findings were discussed in view of implications for future use of the two measures in future
studies of school culture and teacher efficacy motivation. In addition, the conceptualization of teacher efficacy asa
unitary construct and existing measures were called into question by the results. The need to better conceptualize
efficacy motivation and to link elements of efficacy and school culture to school change and improvement were
also highlighted.

9:00 a.m.-9:50 a.m. HIGHER EDUCATION ACHIEVEMENT
Session T#002 (Discussion Session) Salon B

PRESIDER:Sandra M. Harris, Auburn University
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AN ANALYSISOF THE PREDICTIVE VALUE OF MOSBY'S ASSESS AND HESI'S
COMPREHENSIVE EXIT EXAMS FOR THE NURSING LICENSURE EXAM

Ruby K. Dunlap, Tennessee State University

The purpose of nursing education is to produce competent practitioners of nursing. Summative
evaluation of a nursing education program of study includes licensure by examination. The test content is based on
surveys of first-year nurses and the competencies actually required of them in that first year of practice. Failure to
pass the licensure examination has serious implications for the individual graduate nurse, the school of nursing,
and the employer. The ability to accurately predict the probability of a student's success on the licensure
examination is critical to a school of nursing and to the student. Commercial tests that are available for such
assessment include the Mosby ASSESS test and the HESI comprehensive exit examination. Course grades and
grade point averages have also been studied as potential predictors of student success. Testing has been further
complicated by the ongoing evolution of the licensure examination itself, from a paper and pencil test to an
interactive computerized test.

The purpose of this pilot study was to examine the predictive validity for the licensure
examination, the dependent variable, of the ASSESS test, the HES! test, and selected course test grade averages,
and grade point averages, the independent variable. The convenience sample was a class of 21 nursing students.
Multiple regression analysis was used to discover which of the variables was the strongest predictor.

It was discovered that, for this sample, the pathophysiology test score average was the strongest
predictor. The ASSESS test and the HESI test were the next strongest predictors. In contrast to what previous
studies had found, none of the grade point averages were significantly related to success on the licensure
examination.

THE PREDICTION OF ACADEMIC PERFORMANCE AMONG MBA STUDENTS

Kristy D. Warren, Jwa K. Kim, and Donald L. Curry,
Middle Tennessee State University

This project was designed to investigate the relationship between the Graduate Management
Admissions Test (GMAT), undergraduate grade point average (UGPA), and graduate grade point average
(GGPA). The sample consisted of 96 graduate students in the Master of Business Administration program at a
regional university in the southeast. Subjects with an UGPA higher than 1.00, and a GMAT score higher than 200
were included for analysis. This sample had GMAT scores ranging from 280 to 670, UGPAS ranging from 1.90 to
3.98, and GGPAs ranging from 3.00 to 4.00.

It was found that female students had significantly higher GGPAs, t (94) = 2.71, p< .05, and
UGPAS, t (94) = 2.05, p< .05, than male students, respectively. These results indicated that GMAT scores as well
as UGPA were good predictors of GGPA, F (2,96) = 19.66, p< .05, R2 = .2906. However, when GMAT scores and
UGPA were combined together into a new scale that was adopted by the institute ((UGPA* 200)+GMAT score), the
predictive validity of these measuresincreased, F (1,94) = 45.71, p< .05, R2 = .3272. This particular scale was also
found to be a good predictor of midpoint GGPA (MGGPA), F (1,94) = 45.05, p< .05, R2 =.3240. MGGPA isthe
GPA after the first completed 18 hours of the MBA program. The students' age and the associated number of credit
hours appeared to have little or no predictive value. Some characteristics of the sample compared to other similar
studies were discussed.

USING DISCRIMINANT-FUNCTION ANALYSISTO PREDICT
STUDENT SUCCESSIN CORE ENGLISH CLASSES
Steven Horton, Neelam Kher, and Susan Molstad,

Northwestern State University of Louisiana, and
Gayle Juneau, University of West Florida
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Student retention in higher education is becoming paramount now that there is heightened
emphasis on accountability performance based funding. Thus, schools are reevaluating their academic programs to
determine their efficacy in meeting curricular goals.

This study was part of alarger project, which focused on the effectiveness of prerequisite courses
and other demographic variables in predicting student success in various core courses at the undergraduate level.
The objective of the present study was to determine a model to accurately classify students on the outcome variable
(success in a core English course). The predictor variables for the model included scores on the ACT and the
developmental English course, age of the student, gender of student, type of high school diploma (traditional or
GED), student classification based on hours pursued (full or part-time), and type of high school attended.

All students who entered the university as a first-time, full-time freshman during a fall semester
were the student cohorts for the study. Exactly 1,062 students were included in the census of those who took the
English course. Approximately 60% of the students were female. The ages of the students ranged from 16 to 47
years with amean age of 20.21 years and a standard deviation of 4.56 years.

Wilks Lambda (p<.05) indicated that the discriminant function was statistically significant in it’s
ability to predict student success in the core English class. However, the model did not provide support for the use
of a developmental course in English as a prerequisite for success in the core English course.

Results of the study suggested that current developmental education may not be providing the
necessary preparation needed for successful completion of the core English course. Clearly, such findings not only
have implications for the content of prerequisite courses, but also for the teaching methodology.

9:00 a.m.-9:50 a.m. READING AND TEACHER EDUCATION
Session T#003 (Discussion Session) Salon C

PRESIDER:Susan T. Franks, Georgia Southern University
INVESTIGATING PRESERVICE TEACHERS LITERATURE SELECTION PROCESS
Katie Charisse and Neves Michna, University of Southern Mississippi

This study delved into the selection and evaluation practices of a class of preservice teachers in
Mississippi to look for trends in choosing literature, acquiring literature for classroom use, and factors that affect
the appeal/dislike of literature.

Participants were 16 undergraduate students (15 female and 1 male) ranging in age from 19 to
45. The racial makeup of the class consisted of two African Americans and 14 Caucasian students. They were
enrolled in ajunior level language arts course designed for elementary school majorsin alarge public university in
Mississippi.

Data were collected using a five-question survey that addressed why literature was selected,
where literature was acquired from, most liked aspect of the literature, least liked aspect of the literature, and
future use of the literature selection. Each participant filled out a survey and attached it to each of their lesson
plans. The survey was taken three times during the course of the semester term with each lesson plan they taught to
get a broader view of individual participant selections. Five participants were also interviewed by the researcher.
Participants for the student interviews were selected by the researcher. Five questions were chosen to guide the
15-minute interviews, which was conducted at the interviewee's convenience and held at the place of choice for the
interviewee.

Information from the two instruments provided the data used in this study. The researcher
looked for commonalties among answers in the qualitative data collected. These commonalties formed the basis
for categorizing the information collected. Tables and figures displaying data obtained were developed and used to
identify emerging patterns from the data.

PRESERVICE TEACHERSASMEMBERSOF A LITERARY SOCIETY: A PILOT STUDY
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Mary E. Howe and Nancy Verhoek-Miller, Mississippi State University

The purpose of this research was to investigate preservice teachers self perceptions as members
of a literary society. Students were enrolled in the undergraduate language arts methods class as a part of the
pre-student teaching block. The students took part in a literary society that encouraged members to become life
long readers. Members chose four texts from alist of pre-selected classics. Members read and responded to texts
using avariety of modalities.

Much research (Allington & Walmsley, 1995; Atwell, 1987; Routman, 1996; Smith, 1994;
Weaver, 1994) has been conducted regarding preservice teachers reading habits and the quality and quantity of
books they have read. In most cases, the data have strongly suggested that pre-service teachers should read more
types of books, as well as read more of them. While these concerns have been well-accepted among educators, few
studies have been undertaken to involve and investigate the effects associated with having preservice teachers
actively participate in aliterary society.

Responding to literature through writing and literacy circles has been emphasized in current
practice, but responding through the arts, specifically photography, has not occurred as frequently. Participating
preservice teachers will be able to communicate with the literary society through a project website linked to that of
the College of Education. As noted earlier, the ultimate goal of this project was to involve preservice teachers as
life long readers and active participants in a literary society so that they can better serve as role models for their
students and acquaint them with the pleasures associated with being active, life long readers.

TEACHERS ATTITUDES TOWARD A CONSTRUCTIVIST APPROACH TO COMPUTER
INTEGRATION INTO AN EXISTING READING CURRICULUM

J. Matthew Myers and Regina F. Halpin, Mississippi State University

The integration of technology and how to train teachers effectively has been a pertinent issue.
This study outlined a model program involving a school-university partnership that was implemented using the
school district's existing reading program. The problem of teacher anxieties toward technology, when approached
with the challenge to use computers to teach reading, was investigated. The sample was 54 K-3 teachers from a
rural school district involved in a pilot project that involved a constructivist approach to integrating the use of
computers into an aready existing reading program as opposed to introducing a new or revised curriculum. A
survey was obtained from the literature and modified to gather the information and was administered in a pre-post
fashion. Three pairs of repeated measures involving the teachers' attitude toward computers, teachers opinions of
computer applications in the classroom, and the teachers potential future use of computers were tested. The study
also investigated the effect that previous workshop experience had on these three measures. Because the data were
categorical, a nonparametric form of repeated measures MANOV A was employed to test each of the three research
hypotheses.

Obvioudly, the results indicated that teachers with previous experience in technology workshops
were more comfortable with computers. However, regardless of previous workshop experience, the constructivist
approach to integrating computer use into the already existing curriculum had a significant positive effect on
teachers' attitudes and their potential use in the future. The implication was that the constructivist approach to
integrating technology into a teacher's existing curriculum improved their attitudes toward computers and
increased their likelihood of using computers in the future as instructional tools. It was aso found that the opinion
of the usefulness of computers in the classroom was not significantly changed, indicating that teachers did see a
need for computers regardless of their anxiety toward them.

9:00 a.m.-9:50 a.m. CONVERSATIONSWITH WILLIAM A. MEHRENS
(Special Graduate Student SESSON) ..............cc.cceeveveeerecieeeeee e Salon D
9:00 a.m.-9:50 a.m. STATISTICS, RESEARCH AND FIELD EXPERIENCE
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Session T#004 (Display Session) Salon E

GET THE RIGHT JOB--HIRE THE RIGHT PEOPLE! APPLIED PRACTICE
FOR PROSPECTIVE TEACHERS-ADMINISTRATORS

Debra Lee and Charles A. Rohn, University of Montevallo

The topic of this presentation was to discuss an instructional technique that provided prospective
teachers and administrators an opportunity to further develop their knowledge base about the interviewing process
and to refine their interviewing skills. This activity was developed through the collaborative efforts of the
Educational Leadership and Teacher Education Programs.

Principals must have the skills necessary to hire the best possible teachers. Those applying for
teaching positions must have skills that will allow them to effectively communicate their commitment to children
and ability to teach. Practicing administrators state that new principals often do not have the skills necessary to
select the best candidates. They also state that prospective teachers often have very poor skills in communicating
about their teaching skills and abilities in an interview setting. Thus, it becomes imperative for colleges of
education to increase the knowledge base and to provide opportunities to refine interviewing skills for those
training to become teachers and administrators.

To accomplish these objectives, student teachers were scheduled for mock job interviews with
administrative interns. Preliminary sessions were conducted with both student teachers and administrative interns
providing information concerning interviewing procedures and techniques. Student teachers were assisted with
completing an application and resume for the activity. Administrative interns conferenced with practicing
principals and developed question sets. Interviews were then organized around a triad model in which an
administrative intern interviewed a student teacher while a second administrative intern observed the activity. The
role of the second intern was to provide evaluative feedback to both participants concerning their performance.
Administrative interns traded roles for the next interview session. At the conclusion, all participants completed a
survey, which indicated strong support for the activity.

IMPROVING ACHIEVEMENT AND STUDENT SATISFACTION THROUGH
CRITERIA-BASED EVALUATION: CHECKLISTSAND RUBRICS
IN EDUCATIONAL RESEARCH COURSES

Vicki A. Wilson, Wilmington College, and Anthony J. Onwuegbuzie,
Vadosta State University

The traditional "black box" approach to evaluation of assignments in the educational research
course has at least two effects: (1) products that fail to meet the expectations of the instructor and (2) frustration on
the part of students who do not know exactly what is expected and who are consequently confused about or
disappointed in the grades received. The purpose of this display session was to share rubrics and checklists that
have been pioneered and refined by professors of educational research at the master's and doctoral levels in an
effort to improve both student performance and student satisfaction in research courses.

Displayed and discussed were Likert-scale scoring checklists for dissertation-format research
reports, research proposal presentations, and research article critiques. Rubrics describing unacceptable,
acceptable, and exemplary performance on each aspect of a master's thesis and a group research project
presentation were also presented. Copies of the checklists and rubrics were available to conference participants.

TRAVELING THROUGH THE LAND OF OZ: TEACHING QUALITATIVE RESEARCH

Kathy K. Franklin, Nicola A. Conners, Rob Edleston, Steve Marvin, Christy Oberste,
I. J. Routen, and Tricia Satkowski-Harper, University of Arkansas at Little Rock

The sharing of successful pedagogical techniques is an important form of mentoring for college
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instructors. Sharing successful pedagogical innovations employed by professors teaching qualitative research
methods is imperative in light of the challenging complexities of phenomenological inquiry (Tierney & Lincoln,
1994).

The purpose of this display session was to share the pedagogy of one instructor teaching a
qualitative research method course and the learning experiences of six graduate students who participated in that
course. The qualitative course is a required component in the doctorate program at a metropolitan university. Of
the six students participating in the display session, one student took the course during the summer semester 1997
with the remaining five students taking the course in spring 1999. The instructor had taught this graduate course
for three years.

The instructor has designed each course with two primary objectives. (1) to promote research
peer and instructor mentoring and (2) to engage students in a tactical learning experience. To accomplish these
objectives, students in the methods course work as a team aongside the instructor on a class research project. Asa
team, the students collect and analyze the qualitative data, write the research report, present the data at a regional
or national conference, and submit the manuscript to a journal. With class sizes of up to 20 students, managing
the logistics of the class research project and report can be a challenging task.

In the display session, the instructor shared the (1) philosophy informing this type of pedagogy,
(2) logistics in organizing and managing a class research project of this magnitude, (3) benefits and challenges of
this teaching method, and (4) strategies used to promote mentoring. The students shared their opinions, both pro
and con, about their learning experience and future plans for conducting qualitative research.

PREFERENCES OF PRE-PROFESSIONALSWHEN CONSULTING
WITH SCHOOL PSYCHOLOGISTS

Gary L. Cates, Katrina N. Rhymer, Christopher H. Skinner, and Sandy Devlin,
Mississippi State University

This survey was conducted to examine preferences of pre-professionals (i.e, elementary
education, secondary education, special education, and educational psychology students) when consulting with
school psychologists. Participants were asked to read a scenario and then select which type of school psychologist
they would prefer to consult with on the case. The descriptions of the school psychologists were identical except for
the placement of experience: special education classroom or mental health clinic. A chi-square Goodness-of-Fit test
showed that special education majors and educationa psychology majors preferred the school psychologist with
specia education experience over the school psychologist with experience in a mental health clinic. However,
elementary education majors and secondary education majors did not prefer one type of experience over the other.
Discussion focused on the implications of type of training experiences for school psychologists when consulting
with future professionals.

9:00 a.m.-9:50 a.m. COMPUTER EDUCATION
Session T#005 (Training Session, 2 hours) Salon F

TRAINER:Gunapala Edirisooriya, East Tennessee State University
TRICKSAND TREATSOF ELECTRONIC EXCHANGE OF DATA

The level of advancement in information technology in the new millennium is bound to exceed
our depth of imagination. This prospect would bring much relief to researchers on two important aspects. data
collection and access through electronic exchange of data (EED). The nature, forms, and methods of EED are
beginning to get rooted among some researchers in some fields. In the field of education, there is a dire need for
promoting such knowledge base and related professional skills among researchers and doctoral students.

The scope of this training session includes: media of EED (platforms, applications, and
environments), creation of common data files for EED, retrieval (import) of E-files into a statistical program,
transfer (export) of E-files from a statistical program into another application, and retrieval of E-files from a
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specific format (e.g., PDF, WWW) into a statistical program. This session aims to achieve the following.
Participants will (1) understand the differences among EED media, (2) learn how to create a data file for EED, (3)
understand the procedures in EED among applications, and (4) know about many Websites for EED for research.
Ideally, this training session should be conducted in a media classroom where each participant will have accessto a
PC. The participants followed the instructor's demonstration and accumulated hands-on-experience. An
alternative was a demonstration format in which the instructor demonstrated the procedures using a laptop and a
video projector aso be used in the workshop format. Each participant received a detailed (--similar to, for
Dummies ...) instruction for each of the procedures covered. The session is mainly designed for graduate (doctoral)
students and junior faculty.

10:00 a.m.-10:50 a.m. HIGHER EDUCATION
Session T#006 (Discussion Session) Salon A

PRESIDER:Chad Ellett, Louisiana State University

CHARACTERISTICS OF UNIVERSITY FACULTY WHO PARTICIPATE
IN CLASSROOM RESEARCH

Michael F. Burnett and JuliaY. Porter, Louisiana State University

Quality educational experiences are more important today than ever. Improvements in education
require systematic examination of effectiveness of current and proposed practices. Relatively little research has
been conducted on interactions in classrooms, especially in universities. This is due largely to difficulties
associated with getting faculty to participate in research. Therefore, the purpose of this research was to determine
factors that influenced university faculty to participate in classroom research.

The population was teaching faculty in one university during spring 1999. A random sample of
courses offered was used to select the faculty sasmple. The sampleincluded atotal of 84 faculty.

The instrument was a researcher-designed recording form. Variables measured were selected
based on information from literature and were reviewed for content validity by a panel of experts. Data were
collected during the spring 1999 semester using various contact methods as well as recording selected faculty and
course demographics.

Of the 84 faculty selected, five were assigned to courses that were canceled, 32 participated in the
study, and 47 did not participate. Variables on which the participants and non-participants differed most were the
number of personal contacts made, number of telephone calls made from the researchers, and number of students
enrolled. A discriminant model was found that significantly increased the researchers ability to classify subjects
on whether they participated. This model accurately classified 85% of subjects.

Implications included making information available to researchers regarding techniques and
factors that could enhance faculty participation in research studies. Among these issues were the value of making
personal contacts, optimum number of productive telephone calls, and administrative units that were most likely to
reguire more intensive contact methods to gain participation.

UTILIZING NETWORKED COMPUTER WORKSTATIONS
TO CONDUCT ELECTRONIC FOCUS GROUP SESSIONS

Catherine Lowery and Kathy K. Franklin,
University of Arkansas at Little Rock

During the spring semester 1999, the researchers conducted a study exploring faculty attitudes
about the use of technology in the college classroom. The data collection method chosen for this naturalistic study
was a series of "electronic” focus group sessions with faculty from a metropolitan university located in the
southwest. The electronic sessions were conducted in a decision-support center located on campus equipped with
13 networked-PC compatible computer workstations, one server, and a facilitator workstation. The software used
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for the focus group sessions was Group Systems version 2.0 by Ventana Corporation headquartered in Tucson,
Arizona. This software is specificaly designed for group decision-making, problem solving, and brainstorming
activities.

At the beginning of each focus group session, the facilitator explained the technology to
participants and how to respond to questions via the computer. After a brief practice session using the technology,
the facilitator engaged in a guided-question and answer process using a predetermined focus group script via the
facilitator workstation. The guided process included two phases. In the first phase the facilitator posed a question
to the group. Individually, the participants responded to each question via the computer. In the second phase, the
facilitator "opened" the network to allow al participants to read all responses. Then, through networking, the
participants were asked to "talk” with each other about the responses. A printed transcript from each session was
analyzed utilizing a content analysis procedure.

The purpose of this presentation was to share the experiences of the researchers in utilizing
electronic focus groups to collect data and discuss the unique challenges in analyzing data. Furthermore, the
researchers addressed the qualitative issues related to reliability and validity with this collection technique and
identified the implications of using electronic focus groups to future qualitative research.

FOSTERING RESEARCH BY FEMALE GRADUATE STUDENTS THROUGH MENTORING

Nicola Conners, The University of Memphis, and Kathy K. Franklin,
University of Arkansas at Little Rock

Evidence in the literature suggests that women are less likely than men to be involved in research
activities (Chronister, Gansndeer, Harper, & Baldwin, 1997). Feminist researchers postulate that an increase in
research mentoring might encourage more women to participate in research activities (Leibenluft, Dial, Haviland,
& Pincus, 1993). Furthermore, researchers argue that female graduate students have different mentoring needs as
compared with their male peers.

During the summer semester 1997, six female graduate students participated in a qualitative
research methods course specifically designed to facilitate peer and instructor research mentoring. The purpose of
this study was to explore the experiences of the six female graduate students as related to the qualitative research
course, to explore the attitudes of these women about graduate scholarship and research, and to construct a
theoretical framework on female research mentoring.

The data collection phase of the research included three methods: (1) telephone interviews during
the semester following the class, (2) e-mail interviews one year later, and (3) a follow-up focus group session with
five of the six graduate students 18 months after the class. The researchers used a content analysis protocol by first
manually coding the data, then developing the attitude themes and patterns, and, finally, constructing the
framework from the attitude patterns. A "member check” of the resulting theoretical display was conducted by
participants in the study and by female graduate students not enrolled in the course.

The theoretical framework identified four constructs related to research by female graduate
students. Those constructs included (1) overarching research barriers, (2) time management concerns, (3)
perceived gender differences that influence research production, and (4) obstacles to research because of family
commitments. The framework also identified the mentoring solutions for each of the constructs and the benefits of
the qualitative research class as related to those solutions.

10:00 a.m.-10:50 a.m. MULTICULTURAL EDUCATION
Session T#007 (DISCUSSION SESSION) ...t e e ee e ee s e e e eeeesenens Salon B

PRESIDER:LindaT. Coats, Mississippi State University

THE EFFECTS OF PERSONAL LIFE EXPERIENCESON THE ATTITUDES
OF TEACHERS TOWARDS CULTURAL DIVERSITY

Amany |. Saleh, Arkansas State University, and Candace Lacey,
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Barry University

This study examined the effects of teachers diverse life experiences on their attitudes towards
different diverse ethnic groups in their schools. The study also investigated if students' cultural attitudes varied
significantly in relation to the degree of their exposure to diversity in their current university settings.

Questionnaires were distributed to teachers enrolled in a graduate program at a mid-southern
university. The classes were randomly selected by the researchers. The sample consisted of 100 participants. Two
guestionnaires were utilized; the first one was developed by Corporate Diversity Strategies, Inc., and is titled
"Assessing MY Own Life Experiences,” and the second questionnaire is called " Ethnic Attitude Test," developed
by Roger Martinez (1987). The first instrument consisted of a one-page scale survey that enabled participants to
assess their multicultural life experiences. The second instrument asked participants to indicate the extent of their
agreement with 40 statements regarding ethnic and cultural issues. These statements probed participants for their
attitudes concerning different cultures, ethnic stereotypes, and cliches, self-determination rights of minorities, and
the role of teachers, ethnic leaders, and parents in educational programs planning. The data were analyzed using
SPSS.

The results indicated significant effects of previous multicultural experiences and exposure to
cultural diversity on teachers' attitudes towards ethnic groups. The study provided insights into how teachers think
and feel about multicultural issues and their diverse students. The results can provide educators and administrators
with a new understanding of the effects of perceptions of cultural attitudes among majority and minority group
members.

TEACHER EDUCATORS ROLE IN PROMOTING THE TENETS
OF MULTICULTURAL EDUCATION

Pamela A. Taylor, Mississippi State University

The next century is promising dramatic demographic changes, not only in our public education
classrooms, but our university classrooms. It has been contended that an influx of different culture groups into the
classroom will challenge teachers with how they should best be taught. Preservice and beginning teachers often
talk of the importance of being able to respond to the diverse backgrounds, experiences, abilities, and interests of
their soon-to-be students, yet, few understand or are prepared for the diversity that awaits them. Traditionally,
teachers have been trained and prepared to work with children from the dominant cultural group. However, living
in a diverse society requires having an awareness and understanding of the cultural differences not only of the
majority, but also the minority culture groups.

One implication of this diversification shift is the challenge it poses to the academy that trains the
teachers. Teacher educators have been charged to matriculate teachers who are both culturally sensitive and
culturally literate. The issue of multicultural education is so important that the primary accrediting agency, the
National Council for Accreditation of Teacher Education, has encouraged its inclusion in studies for prospective
teachers. Even more important, NCATE is revising its standards to place more emphasis on diversity issues and is
making the standards more explicit.

Teacher educators play avital role in the professional development of preservice teachers, in that
they design, implement, and assess curricular programs. If preservice teachers are to become culturally sensitive
and literate, it will be because of the efforts of teacher educators. It was, therefore, the proposition of this paper to
pose a charge to teacher educators to assume a more definitive role by modeling multicultural teaching practices
and the tenets of multicultural education. As aresult, they will be the exemplars that preservice teachers will strive
to emulate.

DO WE NEED A MULTICULTURAL CURRICULUM?
Debra L. Williams-Carter, Mississippi State University

As we look around our communities, we see European Americans, African Americans, Asian
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Americans, and Native Americans, to name a few culturally diverse groups. From observation, we can see that
America is composed of many people from a variety of backgrounds and cultures. Regardless of cultural
differences, many of these people make valuable contributions to our society and will continue to do so in the
future. Many of our offspring will make contributions and decisions that will dramatically affect our country.

Advocates of multiculturalism are concerned with how teachers are providing instruction for the
diverse groups of children in their classrooms. Teachers are being held accountable for meeting the needs of all
children in their classrooms, regardless of cultural differences. Therefore, teachers need a curriculum that
incorporates diversity and makes allowances for the diverse groups of students that they teach.

Demographic information clearly indicates that America comprises a mixture of people from
many culturally-diverse groups. An education centered around one particular group is highly inappropriate. The
contributions of all groups must be incorporated into the curricula designed to prepare our students for their
futures.

The children in our classrooms today will be the future leaders of tomorrow. It is inevitable that
they will have to work with culturally different people for the duration of their lives. Considering this fact, our
children need to be taught about other cultures. As responsible adults, we must prepare our children for the tasks
they will encounter in the future. Therefore, it was the position of this paper to persuade educators to embrace the
idea of multiculturalism. As a result, educators should be inspired to devise curricula that will provide a
multicultural education for all students.

10:00 a.m.-10:50 a.m. AT-RISK STUDENTSAND EARLY CHILDHOOD EDUCATION
Session T#008 (Discussion Session) Salon C

PRESIDER:Arlene Amos, Choctaw County (MS) Department of Education

PRESERVICE AND INSERVICE TEACHERS PERCEPTIONSON SKILLS
OF SCIENCE TEACHING IN PRIMARY GRADES

Indranie Dharmadasa, Chicago State University

Research that emphasizes preservice and inservice teacher's perceptions on knowledge about
skills of teaching science in primary grades, specifically regarding African American teachers, appears to be
scarce. The purpose of this study was to identify the perceived knowledge of African American preservice and
inservice teachers skills of science teaching and to identify the skills perceived as most knowledgeable and as least
knowledgeable by the two groups.

Forty-one inservice and preservice teachers from an early childhood program in a mid-west
university participated in this study. The perceptions on skills of science teaching were gathered using a
five-point,Likert-type scale. One way ANOVA design was applied to analyze data.

Results showed a statistically significant difference between the two groups of teacher's in
perceived knowledge about science teaching skills. Preservice teachers perceived that they had little knowledge in
most of the skills, while inservice teachers perceived they had considerable knowledge in al of the skills. Both
preservice and inservice teachers perceived that "using hands-on approach to teaching and learning” as one of the
two most knowledgeable skills and "developing lessons to include a variety of strategies' as one of the two least
knowledgeable skills. Inservice teachers perceived "using effective questioning,” and preservice teachers perceived
"designing activities to develop metacognition” as the other most knowledgeable skills of science teaching while
preservice teachers perceived "organizing and sequencing instruction" and inservice teachers perceived
"developing clear instructional objectives® as the other least knowledgeable skills.

Inservice and preservice teachers perceived that knowledge about science teaching skills would
provide useful feedback to teacher education programs regarding the extent to which early childhood, African
American preservice and inservice teachers need to be equipped with necessary knowledge and skills to meet the
demands of science teaching in primary grades.

EFFECT OF THE HIPPY PROGRAM ON DEVELOPMENT OF LITERACY SKILLS
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Susanne MacGuire and Glennelle Halpin, Auburn University

In an attempt to make an early impact on school achievement, one school chose to provide the
Home Instruction Program for Preschool Y oungsters (HIPPY) for their most at-risk kindergarten children. In this
school, where 96% of the children qualify for the Federal Free Lunch Program, 20 children representing the lowest
performing 25% on the Alabama Kindergarten Assessment and their families were invited to participate over the
course of the kindergarten year. The HIPPY program is a structured compensatory education program that is
delivered to the child by the mother who is trained on a weekly basis with the current set of materials.

Research on HIPPY suggests that participation in this program may have an impact on later math
achievement, but the influence on literacy skills looks much less promising. The focus of this study was a
fine-grain analysis of the children's emerging literacy skills in an attempt to understand how the program was
impacting this area of development. Twelve program children and six comparison children were followed over the
course of the eight-month program. Literacy skill development was assessed with the Clay Observation Survey of
Early Literacy Achievement and the Test of Phonological Awareness. Of particular interest were the children’'s own
theories about reading and writing. Information regarding each child's theories was gained through a
semi-structured interview in aplay setting where the child was teaching a teddy bear to read and write.

Changes in literacy skills were examined for each child in both groups and compared across
groups. Child interview tapes were analyzed for individual theories about reading and writing and compared for
common and unique themes and changes over time. Implications for use of this program as compensatory
education at the kindergarten level were discussed.

A STUDY OF THE KNOWLEDGE OF PHONICS, PHONEMIC AWARENESS,
AND SPELLING ABILITY IN PRIMARY NON-READERS

Susan Morris Hill, The University of Alabama at Birmingham

Because of results of recent reports such as Preventing Reading Difficulties in Young Children,
literacy educators have been questioning the role of phonemic awareness and direct systematic phonics instruction
for beginning reading. Some educators believe that students who are non-readers lack phonemic awareness and
knowledge of phonics.

The purpose of this study was to determine if primary non-readers were phonetically aware,
possessed knowledge of phonics, and spelled at a high level. A group of 52 primary-grade students in a small rural
city were identified by administrators as non-readers. To verify their lack of reading ability, the students read aloud
from a primer-level reading inventory. Of the 52 students in the sample, 28 read less than 80% of the words in the
passage and were classified as non-readers. Of these 28 students, 21 were first graders, 5 were second graders, and
2 were third graders; 80% of the students were male, 90% Caucasian, and 75% on free or reduced lunch. Half of
the students had been identified as eligible for special education services.

All students in the study were individually administered the primer-level reading passage from
the Qualitative Reading Inventory, the Y opp-Singer Phonemic Awareness test, portions of the Bader Phonics tests,
and spelling words. The data analysis revealed that a majority of the non-readers possessed phonemic awareness,
had much phonics knowledge, and were using consonants, letter name vowels, and some short vowels in their
spelling. The findings of this study suggested that non-readers could be phonically aware, possess phonics ability,
and be advanced in their developmental spelling.

10:00 a.m.-10:50 a.m. COUNSELING
Session T#009 (DISCUSSION SESSION) ...t e e e e e e eeeeeeeeas Salon D

PRESIDER:Nola Christenberry, Arkansas State University

THE IMPACT OF TRAUMATIC DEATH EXPERIENCES ON THE WORLD ASSUMPTIONS
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OF TRADITIONAL UNDERGRADUATE STUDENTS

Jennifer L. Marshall and Trey J. Fitch,
Morehead State University

The purpose of this study was twofold. First, the researcher attempted to discover whether a
traumatic death experience--suicide, homicide, natural death (unexpected illness), or accidental death--impacted
the world assumptions of traditional college-age students. Second, the researcher attempted to find which
independent variables (age at which traumatic death experience occurred, type of traumatic death experienced,
number of deaths experienced, relationship to the deceased, withessing the death, and social support from family
and friends) was predictive of the following three world assumptions on the World Assumptions Scale:
benevolence of the world, meaningfulness of the world, and perceived self-worth.

A total of 351 participants from undergraduate classes at four different universities in east Texas
completed the demographic questionnaire, World Assumptions Scale, Perceived Social Support-Family, and
Perceived Social Support Scale-Friends. A 2X2 multivariate analysis of variance and three multiple regressions
were used to examine the data.

The overall exposure to a traumatic death experience appeared not to impact an individual's
world assumptions. Counselors may wish to focus more on the age the exposure to the traumatic death occurred,
relationship to the deceased, and social support of family members than on the fact of the exposure to the traumatic
death experience.

GENDER AND PERCEPTIONS OF SEXUAL ASSAULT OF MEN
James Meadows and Katherine Dooley, Mississippi State University

The study examined the relationship between gender and perceptions about the sexual assault of
men. Previous literature explored perceptions of the sexual assault of women. The research indicated that men held
more stereotypical perceptions about the sexual assault of women.

This pilot study was used to develop the instrument that assessed participants beliefs about the
sexual assault of men. In this study, 74 graduate students (67 women and 7 men) in counseling participated in the
study. Ages ranged from 21 to 57 years.

The questionnaire was developed from the work of Coxell and King (1996) and Gonsiorek
(1994), who discussed the types of stereotypes about the sexual assault of men that were commonly held. The
instrument contained items that assessed stereotypes about whether persons who assaulted males were gay or
whether gayness was a contributing factor in the sexual assault of men. Items also focused on whether men could
be forced to have sex against their will. Other items focused on the psychological and physical consequences of the
sexual assault on men.

Results of the study indicated that participants, regardless of gender, disagreed that being gay was
amajor factor in the sexual assault of men. Further, the majority of the participants indicated that sexual arousal
did not imply consent in a the sexual assault of a man. Participants differed on the question of whether men could
be compelled to have sex against their will. More men than women believed that men could be forced to have sex.
Finally, the participants were in agreement that the effects of the sexual assault on men were traumatic. The
authors concluded that these results could not be generalized to other groups because of the biased nature of the
sample. The type of participants, counseling students, and small nhumber of men created selection bias.

A follow-up study of this topic involving a larger and more diverse sample was conducted with
the original instrument. The results of that study were also shared in the discussion.

CRISISSITUATIONS AND THE COUNSELING SUPERVISOR
Ying (Lisa) Tang and Katherine Dooley, Mississippi State University

This study examined trainees perceptions of the supervisory relationship and whether the
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supervisor’s level of confidence influenced the trainee’s level of confidence in dealing with a crisis situation.

The participants in the study were counseling students enrolled in school-based practica and
internships in masters programs throughout the United States. Questionnaires were distributed to 70 master-level
programs in school counseling listed in the 1999 Directory of CACREP accredited programs with. Of the 350
guestionnaires distributed, 74 usable questionnaires were returned. Participants included 60 women and 14 men.

The questionnaire was a self-report instrument with 22 items. The first section contained items
that asked the trainee to assess her/his comfort in dealing with a school crisis. The second section asked the trainee
to evaluate her/his relationship with her/his supervisor. The final section consisted of three vignettes in which the
trainee was asked to determine her/his level of confidence in dealing with the scenario, and her/his perception of a
supervisor's level of confidence in dealing with the same scenario.

Analysis of the data indicated a significant relationship between the trainee’ s satisfaction with the
supervisory relationship and her/his confidence in dealing with a crisis in the school. Further, the relationship
between the trainees confidence and her/his confidence in their supervisors was significant.

10:00 a.m.-10:50 a.m. MATHEMATICS AND SOCIAL SCIENCE
Session T#010 (Display Session) Salon E

CHILDREN'SHEROES AND HEROINES: DEVELOPING VALUES
MANIFESTED THROUGH ARTWORK

Judy H. McCrary, Jacksonville State University

This research focused on kindergarten-age children's perceptions of heroes and heroines. Heroes
and heroines are defined as people whose qualities are admired by fellow members of a social group. Heroic
qualities are dependent upon the social values and perceptions of a particular time and place. The major objective
of this research was to assess the personal values of this group of children.

The influence of mass media, children's access to a new and unbridled "cyberspace,” the high rate
of divorce and children without responsible fathers, the persistence of drug abuse and poverty, the upsurge in
violence committed by children - these changes are reflected not just in the violent extremes of teenage behavior
but in the everyday speech and actions of younger children aswell. These are reflections of personal values.

This display was significant in that it demonstrated how the artwork of children could be used in
the assessment of children’s personal values, thereby enabling children to sort out thoughts and feelings that reflect
personal values. Teachers are also enabled to determine which values need to be developed and encouraged.

This study involved 17 kindergarten children. Children participated in a classroom discussion of
heroes and heroines. Each child then drew a picture of her/his hero or heroine. The researcher analyzed the
artwork of each child and determined the outstanding values represented by the hero or heroine. A parallel was
then drawn between the values of heroes and heroines and this group of children's developing values.

A NEW WAY OF PROVING EUCLIDEAN GEOMETRY THEOREMS
Rhonda Catina Porter, Auburn University

High school geometry classes have received much negative feedback for their use of two-column
proofs to prove Euclidean geometry theorems. Not only is this task difficult for students, it is aso laborious for
teachers when it comes to grading students work. In addition, the National Council of Teachers of Mathematics
Standards Committee recommends decreasing the emphasis on two-column proofs. Thus, the researcher presents
an innovative way to teach students to prove Euclidean geometry theorems algebraically. This new method allows
students to take advantage of the great benefits of technology and to bring a new and exciting component to
geometry class. Consequently, it provides a universal process for generating the validity of Euclidean geometry
theorems.
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Wu, a Chinese mathematician, developed an algebraic method for proving Euclidean geometry
theorems. This method requires the use of technology and minor programming skills. With technology being so
popular in today's classrooms, students and teachers experience the excitement of this new way of proving
Euclidean geometry theorems. The technology must be capable of doing basic math operations on multivariable
polynomials.

Wu's method entails three steps: (1) writing the hypotheses and the conclusion of the theorem in
polynomial form using the coordinates of given points and setting each equal to zero, (2) putting the hypotheses in
triangular form, and (3) performing pseudodivision of the conclusion by each of the hypotheses. If the remainder is
zero, then it can be concluded that the conclusion(s) of the theorem follows from the given hypotheses.

The attendees viewed three examples of the process being applied to theorems and by receiving
support materials such as the proof of the Wu's method, a lesson plan utilizing Wu's method, and a current
reference list of research done on agebraic theorem proving.

COMPARISON OF THE BEHAVIORAL MOMENTUM TECHNIQUE
AND THE INTERSPERSAL TECHNIQUE ON SIGHT WORDS
WITH A FIRST-GRADE STUDENT

KatrinaN. Rhymer, KristinaL. Dalme, T. Steuart Watson,
and Christopher H. Skinner, Mississippi State University

A seven-year-old boy in first grade was referred by his teacher because of poor ability to read
sight words. The behavioral momentum technique and the interspersal technique were implemented in order to
compare accuracy and time completion for both procedures. The behavioral momentum technique consisted of a
series of three known words followed by one unknown word. The interspersal technique consisted of three
unknown words followed by one known word.

Four lists of 20 sight words each were constructed: Behavioral Momentum (List A), Interspersal
(List B), Contral (List C), and Probe (List D). The results suggested that the learning rate for the interspersal
technique was dlightly higher than the learning rate for the behavioral momentum technique. Data on the control
set of words and the probe set of words indicated that some spill-over from interventions and the natural
environment occurred.

THE FENNEMA-SHERMAN MATHEMATICS ANXIETY SCALE:
RELIABILITY AND EXPLORATORY FACTOR ANALYSIS

Gary L. Cates, Mississippi State University

The Fennema-Sherman Mathematics Anxiety Scale (MAS) has been used for various assessment
purposes related to students anxiety of mathematics. Although the MAS has been utilized in many fashions,
limited research on the psychometric properties of the instrument has been carried out. This paper examined data
collected from 102 college students. A reliability estimate was obtained, and an exploratory factor analysis was
conducted. Results suggested high reliability and a one-factor solution. Discussion focused on both the current
study's consistency and inconsistency with earlier research as well as directions for future research.

10:00 a.m.-10:50 a.m. COMPUTER EDUCATION
Session T#011 (Training Session Continued) Salon F

TRAINER:Gunapala Edirisooriya, East Tennessee State University

TRICKSAND TREATS OF ELECTRONIC EXCHANGE OF DATA
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The level of advancement in information technology in the new millennium is bound to exceed
our depth of imagination. This prospect would bring much relief to researchers on two important aspects. data
collection and access through electronic exchange of data (EED). The nature, forms, and methods of EED are
beginning to get rooted among some researchers in some fields. In the field of education, there is a dire need for
promoting such a knowledge base and related professional skills among researchers and doctoral students.

The scope of this training session included: media of EED (platforms, applications, and
environments), creation of common data files for EED, retrieval (import) of E-files into a statistical program,
transfer (export) of E-files from a statistical program into another application, and retrieval of E-files from a
specific format  (e.g., PDF, WWW) into a statistical program. This session aimed to achieve the following.
Participants will (1) understand the differences among EED media, (2) learn how to create a data file for EED, (3)
understand the procedures in EED among applications, and (4) know about many Websites for EED for research.
Ideally, this training session should have been conducted in a media classroom where each participant would have
had access to a PC. The participants followed the instructor's demonstration and accumulated
hands-on-experience. An alternative was a demonstration format in which the instructor demonstrated the
procedures using a laptop and a video projector. This can also be used in the workshop format. Each participant
received a detailed (--similar to, for Dummies ...) instruction for each of the procedures covered. The session was
mainly designed for graduate (doctoral) students and junior faculty.

11:00 a.m.-11:50 a.m. PERFORMANCE ASSESSMENT - PORTFOLIOS
Session T#012 (Discussion Session) Salon A

PRESIDER:Ernest A. Rakow, The University of Memphis

PORTFOLIO ASSESSMENT ASSUMMATIVE DOCUMENTATION
IN A TEACHER PREPARATION PROGRAM

Laura J. Hopfer, The University of Tennessee, Knoxville

This teacher education program examined performance assessment through the implementation
of reflective portfolios as summative documentation for examining and evaluating specific aspects of learning
during a two-year program. Guidelines for assessment were based on 31 frameworks for individualizing
instruction developed as a means of improving learning and creating schools in which all students can learn.

Ten preservice teachers (interns) training at the K-8 level comprised the initial sample. Interns
were responsible for collecting evidence and reflecting on their growth and mastery of teaching abilities during a
two-year teacher training process. A primary focus for this portfolio was the implementation of the program's 31
frameworks. Monthly group meetings were held to discuss progress with implementation and as a means to
promote personal assessment and reflection upon improvement. Interns were responsible for selecting and
assembling documentation and artifacts that indicated their level of understanding and personal ability to
appropriately implement the frameworks. A rating rubric was developed that specifically identified and ranked the
criteria for assessment.

Interns showcased their portfolios before an interview panel composed of education
administrators from the local public schools and/or the university. All members of the interview board individually
rated the interns presentation. These were tallied for overall score and placement on rating scale. All interns
demonstrated a heavy focus on the specific classroom techniques guided by the 31 frameworks and broad-ranged
reflections indicative of their classroom teaching abilities and personal success.

The interns demonstrated a high level of framework implementation, increased comprehension
levels, realistic reflection, and the ability to communicate knowledge of their learning. Their portfolios
documented personal growth and abilities in a beneficial format that may be expanded or adapted to include job
readiness assessments, professiona development opportunities, and interview materials.

PORTFOLIO: ONE SCHOOL'SJOURNEY
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Melanie J. Kennon, Arkansas Tech University

This qualitative study examined teacher perceptions longitudinally to determine what resources
were necessary for successful implementation of portfolio assessment. The study focused on current perceptions
about portfolios along dimensions such as usefulness with different populations and for various purposes, time
efficiency factors, and the infusing of this new assessment form into a traditional assessment model.

The study included all 11 faculty at a small, rural elementary school. Throughout the study,
teacher attitudes about the concept of authentic assessment and factors that they identified as inhibiting or
promoting successful implementation were gathered using surveys, focus groups, and informal interviews.
Descriptive information about the process of implementation in K-6 classrooms was collected from monthly
meetings and frequent individual discussions with teachers as they struggled to implement portfolios.

Teachers identified both positive and negative aspects of implementation of the new
assessment system. Negative aspects or obstaclesincluded : (1) lack of time for learning, for data
collection, for conferencing, and for designing rubrics and performance tasks; (2) reconciling portfolio assessment
and rubrics with traditional testing and grading practices; and (3) the necessity of changing traditional classroom
roles and instructional methodologies to better fit a performance-based system of assessment. Benefits of portfolio
implementation included: (1) improvementsin student self-esteem and a sense of ownership and pride in their own
learning, (2) afuller picture of students capabilities, (3) increased professional collaboration with colleagues, and
(4) changing views of themselves as researchers and facilitators of learning representative of a child-directed
classroom environment.

Systemic assessment reform is a complex process that must involve listening carefully to
stakeholders as they move through the process and enduring the growing pains necessary to enact such reform.
Bridging the chasm between portfolio assessment and authentic instructional practices will require much in the
way of resources, professional development opportunities, and time.

PRESERVICE TEACHERS ATTITUDES TOWARD PORTFOLIO ASSESSMENT:
AN EXPLORATORY STUDY UTILIZING A PROJECT PORTFOLIO

Mary Ann Robinson, University of South Alabama

This study examined preservice teachers attitudes toward portfolio assessment when using a
project portfolio as an alternative to traditional tests. Specifically, it investigated their beliefs regarding the amount
of work involved, amount of learning that occurred, individual learning needs, student-teacher involvement,
individual assessment, integration of skills, pacing, and evaluation preferences.

The subjects (n=66) were education majors (12 males, 54 females) enrolled in four sections of a
computer course. They were mostly juniors and seniors with a mean age of 24 years who had little or no prior
experience with portfolio assessment.

The course instructor taught one semester (16 weeks) of computer applications including use of
the Internet and Microsoft Office 97. The subjects were given criteria checklists for al sections of the project
portfolio with freedom to select the project of their choice. In addition to class sessions, the instructor met with the
students individually and as groups throughout the semester to provide guidance and feedback. The students were
allowed to revise their work prior to final submission.

Throughout the semester, the instructor kept a log that included observational data recorded
during class and laboratory practice sessions and student conferences. At the end of the semester, the subjects
completed a 14-item portfolio assessment questionnaire designed specifically for this study. The data were
analyzed, and percentages were computed and displayed in atable.

The results indicated support for practitioners in the use of project portfolios as authentic
assessment tools and provided support for further research in the use of portfolios in the college classroom,
particularly with cumulative skill acquisition. Special considerations for instructors such as the time factor in
grading and conducting student conferences were noted.
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11:00 a.m.-11:50 a.m. SCHOOL VIOLENCE
Session T#013 (Discussion Session) Salon B

PRESI DER:Joe Licata, Southeastern Louisiana University
TARGETING STUDENTS FOR VIOLENCE PREVENTION PROGRAMS
Connie A. Jones, Middle Tennessee State University

This paper was designed to present conclusions that support targeting students who demonstrate
the potential to commit acts of violence for programs that focus on limiting aggressive behaviors. It was proposed
that students who commit violent acts at school could be identified and helped. While school districts have been
developing and implementing Safe School Plans, many violence prevention initiatives have been unavailable until
violent acts have been committed. Counseling has been available for students who survive or witness violent acts
at school. Few ,if any, programs have been available for potential perpetrators prior to the commission of a violent
act.

Aggressive students who demonstrate the characteristics of serious or chronic juvenile offenders
can be identified if educators are trained to know the signs to look for. If these students were targeted and
appropriate measures taken, the likelihood of their involvement in the some violent act can be lessened. Successful
violence prevention initiatives have lowered the number of violent acts being committed in specific areas of the
country.

The profile of potentially violent students was presented in the paper. Children at risk for
aggression and violence have been found to behave cognitively and socialy differently from their more socially
competent peers. Early childhood has increasingly been recognized as a key stage in the development of
aggressive, violent behaviors. It was, therefore, recommended that the earlier the potentially aggressive or violent
child is identified the greater the possibility of decreasing the likelihood of their involvement in the commission of
aviolent act.

Educators cannot do this alone. Teachers, classmates, parents, principals, and other significant
adults should be responsible for identifying aggressive, potentialy violent children. Many successful programs
designed to remediate aggression and violent tendencies have a home- or community-based component. These
joint efforts address concerns for the devel opment of the whole child.

VIOLENCE IN THE SCHOOL S-A LITERATURE REVIEW
E. Jean Newman, University of South Alabama

The literature review is part of a greater research endeavor in a survey of school counselors
related to prevention and interventions for school violence. The review is designed both for research documentation
and as background for inservice or reports to local schools, inasmuch as many university persons will inevitably be
called on for such assistance.

The search covered books in print, Psychlit, ERIC, and internet keyword search. Over 100
references (of over 800) were cited and referenced in the paper. Categories included prevention strategies, crisis
management team formation, administrative hierarchies used and/or advocated, parent involvement, media
relations, crisis counseling plans, and issues. The issues ranged from metal detectors and no-locker schools, to the
more esoteric questions like "Can you really predict which students will turn violent?"

The implications of this research apply to several arenas, at severa levels. Areas that may be
useful for educators, researchers, administrators, counselors, and others include: organizational structure;
communication lines; student factors such as behaviors, class size, academic vigilance, extracurricular activities,
and social activities; parent and family involvement; counseling needs for the school, individuals, faculty, and
families, continued networking with other consultants (therapists, nurses, school law officers, social workers,
school psychologists); and building communications, both forma and informal, among faculty and staff. Finally,
implications strongly suggested the necessity of having crisis plans in place, including city and county health, fire,
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police, and emergency agencies.

In relation to school violence and related crises, accurate information must be offered, along with
the best that theory and practice advocate in relation to human development, the characteristics of groups, sound
practice in education and school management, and meeting the needs of our communities at the social, cognitive,
affective, and psychological levels. This review of literature offers a beginning to face this myriad of challenges.

A REVIEW OF LITERATURE FOR THE TEACHING STUDENTS
TO BE PEACEMAKERS PEER MEDIATION PROGRAM

Trey J. Fitch and Jennifer L. Marshall,
Morehead State University

Conflict that is not successfully resolved leads to violence, learning impediments, and
administrative difficulties. From the 1984-94 the homicide rate for adolescents doubled. Homicide ranks as the
third leading cause of death for children 10-14 years of age. As aresult of the prevalence of youth violence there is
a greater need for peer mediation programs in schools. The Teaching Students to be Peacemakers program was
developed to reduce the incidence of violent acts committed in the school environment.

This review of the literature examined the effects of an elementary, middle, and high school peer
mediation program. The Teaching Students to be Peacemakers Program (TSPP) was identified as a
evidentiary-based conflict resolution program. The review attempted to outline the following: (1) the
implementation of the program, (2) outcome research regarding the program, and (3) the current utilization of the
program.

Studies were selected based on their inclusion of outcome based measures of program
effectiveness and their display of program goals and procedures. This review was conducted to support an
application for a School Action Grant to be implemented in arural Kentucky school district.

The findings of the review indicated the following: (1) the longevity of TSPP provides face
validity for the program, (2) the program has more support from outcome research than most peer mediation
programs, and (3) the comprehensive nature of the program is one of its primary strengths.

One implication of this review was that TSPP represents a well-researched choice for school
districts seeking a peer mediation program. Second, TSPP is structured and systematic. Consequently, it can be
implemented efficiently into the schools existing curriculum. Third, the program supports pro-social skills for all
students by rotating students as peer mediators.

11:00 a.m.-11:50 a.m. COGNITION AND LEARNING
Session T#014 (Discussion Session) Salon C

PRESIDER:Edith A. Miller, Auburn University

THE EFFECTS OF QUESTIONS AND ANXIETY ON ATTENTION,
QUESTION CONFIDENCE, AND METACOGNITION

Daniel Fasko and Ronald Skidmore,
Morehead State University

The effects of questions of different cognitive levels were investigated in four undergraduate
classes. Previous research suggested that questions may distract students from a lecture and that students felt more
confident about responding accurately to low order questions (LOQ). It was speculated that perhaps anxiety
interfered with students confidence to respond to higher order questions (HOQ) and students' metacognitive and
attending behaviors.

Eighty students (50 female and 30 male) in two each upper- and lower-division undergraduate
educational foundations courses were surveyed. The four undergraduate classes were block randomized into
groups receiving HOQs, LOQs, 50% HOQs and LOQs, or no questions (NQ). Standardized lectures on
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assessment, approximately 30 minutes in duration, were given to the HOQ and LOQ groups, while the 50% and
NQ groups received lectures on intelligence. Except for the NQ condition, the HOQs and LOQs were placed into
the lecture where appropriate.

One week prior to the specific lecture, a vocabulary test and four subscales of the Motivated
Strategies for Learning Questionnaire (MSLQ) were given to the students. On a subsequent day, each class
received their respective lecture. Prior to the start of the lecture a test packet, including the Worry-Emotionality
Scale (WE), an attentiveness inventory (Al), and a question confidence scale (QC) was provided to the students.
Before and after the lecture the students completed the WE scale.  Students in the question conditions were
instructed to rate their confidence to respond to questions asked during the lecture. Students in the NQ group were
instructed to summarize the lecture material. The Al scale was completed at the end of the lecture. One week later
each class was given an achievement test that included either HOQs or LOQs relevant to the lecture they received.

Multiple regression analyses were conducted. Implications for future research and practice were
discussed during the presentation.

MIDDLE SCHOOL STUDENTS UNDERSTANDINGS OF MEANINGFUL
LEARNING AND ENGAGING CLASSROOM ACTIVITIES

Nancy Ares, Jeffrey Gorrell, Rhonda Porter, and Joe Ross,
Auburn University

This study centered on middle school children's perceptions of the conditions that foster their
meaningful engagement in classroom learning. Interviewed were 108 (52 individually and 66 in focus groups)
students in five middle schools in south Louisiana concerning their successes in school, the activities that they
enjoyed, the nature of their learning experiences, and the conditions under which they felt most involved and
engaged in meaningful learning. These students 26 classrooms observed an average of three times each, and the
26 teachers concerning student motivation and engagement were interviewed. These supplementary sources of
data provided contextual information about the students classes, as well as confirmatory or disconfirmatory
evidence related to the students' perceptions of their classes and their teachers.

Careful theme analysis of interviews showed that middle school students were able to distinguish
between those classroom settings and activities that contributed to meaningful learning and those that did not.
Valuing learning, they had accurate understandings of what constitutes meaningful rich, active learning activities,
and how those activities fostered their engagement in learning. Students felt most engaged when they worked in
groups, when teachers involved them in fresh and unique learning experiences, and when they were able to interact
with their peers during learning. They perceived restricted movement and interactions in the classroom, strict
discipline, and routinized lessons as discouraging and as inhibiting. In classes where students were given more
varied learning experiences and opportunities to work in groups, students were observed to be more actively and
meaningfully engaged in learning, and they reported learning more while also enjoying the learning experiences.
These findings provided important insights from students' perspectives on issues of control in learning, classroom
social interaction, and pedagogical techniques that supported meaningful learning.

PIAGETIAN CENTRATION AND EDUCATION: ARE ADULTSFALLIBLE ASWELL?
Gopakumar Venugopalan, The University of Alabama

In his classic conservation experiments, Piaget demonstrated that children often fail to perceive
more than one dimension of a conservation task. He called this perceptual limitation, which was shown across
diverse tasks involving conservation of mass, volume, area, number, and so on, centration. Piaget's stage theory,
and notion of centration, has provoked numerous attempts at disconfirmation. Later researchers have demonstrated
that instances of centration are domain-specific, task-specific, and not limited to children. While Piaget originally
proposed it as a developmental deficiency in children, adults now seem to manifest a similar phenomenon.
However, researchers have tended to describe "adult centration™ in terms of attentional limitations and thereby
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distinguish it from developmental centration. | contend that the same phenomenon is manifesting itself in both
children and adults and, therefore, the same explanation must apply to both.

The problem with education today is one of "centration” or "attentional blindness.” Educators
and educational systems randomly choose one or more areas to receive attention and encouragement, at the
expense of others. This has conferred a unidimensional status on education, removing from it a more
contextualized learning. This position paper was supported by the substantial body of literature drawn from
developmental, cognitive, and experimental psychology, and the philosophy of education.

11:00 a.m.-11:50 a.m. ACHIEVEMENT AND POLICY
Session T#015 (Discussion Session) Salon D

PRESI DER:Scott Bauer, University of New Orleans

COMPARING CONTENT AREA ACHIEVEMENT IN ALGEBRA, BIOLOGY, AND U.S.
HISTORY: SHORT-TERM PRIORITIESAND LONG-TERM CONSEQUENCES

John G. Thornell and J. Reid Jones, Delta State University

Standardized achievement tests (e.g., the ITBS or SAT) usually sample broad skill areas such as
mathematics, reading, and language. This approach measures the cumulative impact of student experiencesin all
prior grades. By comparison, achievement tests in specific content areas such as Algebra |, Biology, and U.S.
History primarily sample a single year of school. Such content area tests are considerably more likely to reflect
short-term priorities of the school district. Further, scrutiny of these area tests allowed the authors a sadly unique
opportunity to directly study achievement in U.S. History.

Content area tests for Algebra |, Biology, and U.S. History are annually published for the 152
school districts in Mississippi. History and biology results were more closely associated (r=.81) than with algebra
results (r=.70 in both comparisons). Because history scores were a primary interest for the authors, further study
was directed at variables influencing that score. Forty-nine of the 152 districts were identified where the
standardized history score was highest among the three content area tests. Surprisingly, MANOVA showed that
these 49 districts scored lower on Algebra (p<.01) and approached being significantly lower on biology (eap=.068).

The study of 15 other variables showed that these districts were more likely to be small, rural, and economically
depressed. Such districts were less likely to be influenced by state and national priorities placed on mathematics
and science.

It was obvious that districts that performed best on history would not necessarily be poor in
mathematics and science. However, it was equally obvious that more progressive and prosperous districts did not
have to sacrifice content areas such as history in the service of promoting technology in the curriculum.
Discussion focused on long-term consequences of these trends.

THE DESEGREGATION EXPERIENCE OF PUBLIC SCHOOL PERSONNEL
IN EAST BATON ROUGE PARISH, LOUISIANA

Douglas R. Davis, Louisiana State University

Fall 1970 marked an important change in the East Baton Rouge Parish Public School System. In
1970, the number of desegregated students rose from 3000 to over 40,000. In addition, for the first time, school
personnel, buses, and extra-curricular activities were desegregated. Over 600 teachers began the 1970 school year
teaching in schools that were previously dominated by another race. This event, known as the "cross-over," is the
subject of this paper.

The historical study of the 1970 cross-over in East Baton Rouge focused on three questions: the
perceptions of school personnel during the cross-over; the impact of the cross-over on classroom teaching, and
community attitudes during the cross-over. These questions were answered through a combination of oral history
interviews and an examination of historical documents.
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Answers to each question were discussed in detail; however, a common theme emerged in all
three answers. The phrase "deeply embedded racia attitudes and stereotypes’ was used as a descriptor of the
cross-over experience in East Baton Rouge. Deeply embedded racism was defined through a modification of
Scheurich and Young's (1997) description of "civilizational racism.” Scheurich and Young claim that racism
exists, often unknowingly, in the construction of knowledge itself. This argument expanded in this work with the
claim that "civilizational racism" is present in the use of al language. The conclusion argues that the oral
narratives and the historical record demonstrated problems resulting from embedded racism, particularly through
the use of language. As a result, it was recommended that school districts that were developing a desegregation
policy aso develop an "integration policy” specifically designed and targeted to issues of "deeply embedded
racism."

DIFFERENCES AMONG ACCREDITATION LEVELSIN ALGEBRA
ACHIEVEMENT OF MISSISSIPPI PUBLIC SCHOOLS

Charles W. Davidson and Jerry R. Lewis,
University of Southern Mississippi

Each year, each school district in Mississippi is assigned to an accreditation level from one to
five, with five the highest accreditation possible, according to the number of performance variables satisfied by
each school district. However, the socioeconomic level of the parents of the children of a school district is not
taken into consideration when assessing school district performance. The purpose of this study was to determine
if algebra achievement would be different among the accreditation levels if the school districts were equated on the
basis of the percentage of students eligible for free lunch and the percentage of students who take the ACT core
curriculum in high school.

The subjects for the study were the 152 school districts in the state of Mississippi. The data were
obtained from the 1999 Report on Mississippi’s Public School Districts for the 1997-98 school year published by
the Mississippi Department of Education. The criterion variable for this study was the scores on the State Algebra
| test, which is administered state-wide each year. The predictor variables were: the percentage of students
eligible for free lunch and the percentage of students who take ACT core course work. Multiple regression analysis
was used to determine the variance accounted for by the two predictor variables. The five dummy variables
representing the accreditation levels of the school districts were then entered into the prediction system.

The two predictors in the equation accounted for approximately 42% of the variance in algebra
scores. When accreditation levels were entered into the system, the r-square change was only .039 (p=.347). The
results of this study indicated that accreditation was more a function of socioeconomic level than of learning
produced by the various school districts.

11:00 a.m.-11:50 a.m. TECHNOLOGY AND COMPUTER EDUCATION
Session T#016 (Display SESSION)..........ccoiumieirieiereeriee et
MENTAL MODEL CONSTRUCTION: AN INTERACTIVE

STRATEGY FOR MENTAL MODEL LEARNING

Susan Dale Mason, University of South Alabama

A "mental model” is a knowledge structure composed of concepts and the relationship between
them. A mental model is a systemic type of learning outcome - a system of information, concepts, and
relationships between them.

A mental model learning outcome is distinct from declarative and procedural knowledge, going
beyond semantic relationships and skills acquisition to the acquisition of cognitive structures (structural
knowledge). Building on the theory base that information in memory is encoded in and retrieved from a structure
that preserves meaning, theorists posit mental models as powerful engines for higher order cognitive processes.
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The mental model enables the learner to solve problems, generate inferences, and make predictions about the
system that is modeled. Research with troubleshooting and mental models would suggest another function of
mental models learning: predicting what is wrong with a system (troubleshooting diagnosis).

Consequent with the learning theories of constructivism and constructionism, mental models may
best be learned when the learner has the opportunity to build the model, not just observe it. Research into
computer-based learning indicates that learners understand and retain information better when they interact with it
S0 as to encourage elaboration, inference, or other forms of meaningful learning. Model construction forces the
learner to compare model components and the rel ationshi ps between them.

This display presented an example of mental model construction activities: the construction of a
pump. Learners must build a model from its disassembled parts, and must assemble the functions of the parts as
well. The model is computer-based (Authorware 4.0) and has been tried out with small groups of learners. It
includes instruction, model building, and tests. Attendees watched a demonstration, or tried out the program
themselves.

TRAINING PRESERVICE TEACHERS TO INTEGRATE TECHNOLOGY IN TEACHING
Sue S. Minchew and Nancy C. Boling, Mississippi State University

The Mississippi Council for Education Technology revealed that few Mississippi schools
integrate technology into the curriculum, and few preservice teachers are adequately trained to teach with
technology. In response to the apparent need for training in technology integration among future teachers, T.H.E.
(Technology in Higher Education) P.R.O.J.E.C.T. (Preparing, Recruiting, Organizing, and Joining Educators to
become Competent Teachers) initiative was designed as a program innovation to address the following: (1) the
recruitment of future teachers, (2) the technology integration training needs of future teachers based on specific
guidelines from NCATE and ISTE, (3) university faculty professional development in technology; (4)
socioeconomic, cultural, and technological equity in the training process; and (5) the sharing of technology
integration among all educators.

The display included a detailed chart of the model framework showing the plan for involving
K-12 teachers, university faculty, and preservice teachers in the training and implementation of teaching with
technology. Also displayed were the initia results of a small pilot study resulting from a collaboration between a
professor of Educational Technology and a professor of Curriculum and Instruction.

Participants included 15 secondary methods students (12 females, 3 males; 13 whites, 2 African
Americans) who were trained to integrate technology in their teaching. Student-produced brochures were displayed
along with photographs depicting studentsl] use of technology in teaching simulations. Also displayed were
evaluations by university professors and fellow students of the effectiveness of student teaching simulations
involving the use of technology; in addition, evaluations by inservice teachers of students teaching with technology
in actual classroom settings were shown.

The model framework and results of the pilot project provided implications for classroom
practice, teacher educators, and school administrators.

IMPROVING COMPRESSED VIDEO INSTRUCTION BY USING MULTIMEDIA
TECHNIQUESWITH SOUNDS, PICTURES, AND ANIMATIONS

J. Gordon Nelson and Franklin King, Jacksonville State University

Compressed video (CV) is an advanced teleconferencing system that alows for the interaction of
the instructor with students on and off campus. In January 1997, Jacksonville State University (JSU) established a
compressed, video network serving four different locations and offering four graduate courses. During spring 1999,
three more sites and several more classes were added. Thus, two years of teaching CV courses provided an
opportunity to identify and solve problems unique to successful teaching with this format.

One mgjor chalenge in teaching CV courses included the monitoring of on/off-task behaviors of
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off-campus students. Most CV instructors identified this as their major concern. One solution to the problem was
experimenting with multimedia presentations (e.g., PowerPoint). Although this type of teaching was new to both
instructors and students, it adapted well to the CV format with off-site students viewing TV monitors.

According to survey data and comments, multimedia presentations were highly effective in
teaching CV classes. Students were more enthusiastic, more attentive, and interested in the multimedia-presented
lectures. Novelty of presentations may have been afactor; however, it was aso observed that instructors were more
enthusiastic in their presentations as they shared and improved each weekly lesson. In preparation, instructors
explored the Internet for sounds and pictures to concretize and emphasize points in their lessons. As their skills
developed, they included animation effects with the drawing toolbar and custom animation menus. Music was aso
added with CD player and sound recorder in the accessories folder. This method of teaching seemed to appeal to a
wider range of learning styles, although visual learners especially benefited. Also, many students plan to use
multimedia presentations and are, therefore, intrinsically interested in the technique.

This display presentation shared examples and techniques in developing multimedia
presentations for CV courses and typical classroom teaching.

A LONGITUDINAL STUDY OF TECHNOLOGY RESOURCES
AND USE AT AN ELEMENTARY SCHOOL

Vivian H. Wright and Margaret L. Rice, The University of Alabama,
and Debra Hildreth, Tuscaloosa City (AL) Schools

This study was a longitudina case study designed to assess the technological resources and uses
of technology at an elementary school. This project is entering its third year. Assessments and interventions have
been conducted since the opening date of this new elementary school that opened to studentsin fall 1997.

The school used in the study is a magnet elementary school located in a city in Alabama. The
participants in the study were administrators, faculty, and staff at the school. Assessments were conducted at the
beginning of the school year. The same assessments were used at the end of the year. These assessments included:
(1) discussions with the principal to develop a summary of technological resources available to teachers and
students, (2) administration of a researcher developed instrument called the Media Use Survey, and (3)
administration of a researcher developed instrument called the Basic Computer Knowledge Test. Interventions are
implemented between the assessments. The session presented an outline of the study, the various instruments used,
information about the interventions, and current results of this longitudinal study.

11:00 a.m.-11:50 a.m. STUDENT MOTIVATION
Session T#017 (Symposium) Salon F

ORGANIZER: Michael H. Crowson, The University of Alabama
IMPLICATIONS OF MOTIVATIONAL THEORY FOR CLASSROOM PRACTICE

Michael H. Crowson, Nadia Elkhamisy, Jesse J. Foster, Ming Lei, and
Jenefer E. Husman, The University of Alabama, and Debbie Ingle Bevill,
State Community College

In recent years, as motivational theory has blossomed, so too has the potential for advancing
educators practical knowledge about motivating their students. Oftentimes, practitioners and administrators view
theory as too unwieldy to be easily incorporated into daily practice. Thus, the purpose of this session was to provide
a point of departure for consideration of the practical implications of motivational theory and its relevance to
educationa settings. The authors of the following papers discussed ways in which educators could consider using
motivational theory in their daily practice.

Nadia Elkhamisy, The University of Alabama and Debbie Ingle Bevill, State Community College
(How Teachers Motivate Students to Intrinsic Self-Regulation) provided a discussion of the ways in which
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principles of self-determination theory may be used to encourage self-regulated learning in students. Jesse J. Foster,
I, The University of Alabama (Integration of Technology into the Classroom: A Discussion of Self-Efficacy and
Perceptions of Utility Among Teachers) examined the individual characteristics of practicing teachers computer
usage in the classroom.

Ming Lei, The University of Alabama (A Suggestion of a Motivational Framework in Education)
discussed the need to incorporate self-regulation, future time perspective, and emotional control into teachers daily
instructional routine. H. Michael Crowson, The University of Alabama (Perceptions of Instrumentality in
Preservice Teachers: Implications for Teaching Educational Psychology) provided a description of instructional
practices intended to support preservice teachers perception of utility within an educational psychology course.

Jenefer Husman, University of Alabama, served as discussant for the session and provided
guidelines for integrating motivational theory into classroom practice. Following the brief discussion a five-to-ten
minute period for audience questions and discussion was provided.

12:00 p.m.-12:50 p.m. AT-RISK STUDENTS
Session T#018 (Symposium) Salon A

ORGANIZER: Marcia R. O'Neal, The University of Alabama at Birmingham
RESILIENT STUDENTS, TEACHERS, AND SCHOOLS

Introduction and Overview
Jerry Patterson, The University of Alabama at Birmingham

The body of literature focusing on resilience has grown substantially within the last five years.
Researchers and practitioners from a number of fields have attempted to define and measure the construct, identify
characteristics associated with resilience, and describe programs or settings in which resilience is promoted. Given
the numbers of at-risk children and youth in our public schools as well as the increases in the number of
headline-making tragedies and crises facing students, teachers, and educational leaders, it becomes critically
important for professionals in education to remain current on the topic of resilience. This symposium included an
introduction and overview as well as four presentations that focused on selected aspects of resilience.

Teaching Young Children Resilience Strategies
Thomas William Jambor, The University of Alabama at Birmingham

With nationwide attention focusing on children, anger and violence, accompanying research
attention has focused on preventive, proactive programs for teaching young children resilience strategies. The
concept of resilience, the ability to achieve goals in the face of adverse conditions, has been studied with children
as young as two years old. In the past year, the quantity and quality of research studies of young children learning
resilience strategies has increased dramatically. This presentation focused on recent lessons learned about teaching
young children resilience strategies, with particular emphasis on strategies applied in social play settings.

Preparing Resilient Teachersfor Urban Schools
Janice H. Patterson, The University of Alabama at Birmingham

This paper addressed the need for resilience in teachers in urban settings and possible strategies
for addressing this need. More than 30% of beginning teachers leave the profession in the first three years. The
statistics are even higher for those who work in urban schools. Recent research coming out of professional
development sites suggests that increased field-based preservice experiences can improve teacher resilience. If
findings hold, professional development sites may offer a key to resilience for individuals, school districts, colleges
of education, and policy makers.
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Resiliencein the Work Place
Andrew Bissinger Hatley, The University of Alabama at Birmingham

Each of us has some degree of resilience. An organization's resilience is based, at least in part,
on such factors as the composition of the group, organization size, and environment. Group resilience is
sometimes more difficult to analyze and foster than individual resilience. This presentation addressed the interests
of participants from varied disciplines, levels, and management styles by presenting examples, descriptions, and
methods for fostering organizational resilience in the workplace. This information should help participants
understand the advantages for an organization that utilizes resilience traits. Outcomes can then be forecast based
on other experiences and predictors relative to the respective organization.

Measuring Resilience
Marcia R. O'Neal, The University of Alabama at Birmingham

A number of instruments have been developed for the purpose of measuring resilience. Some
focus on resilience at the organizational level, whereas others examine individua resilience in various popul ations.
This presentation offered a review of selected instruments, including comparison of the content among the
instruments, review of available information on instrument development, discussion of the technical properties of
the instruments, and a summary of the reported uses of the instruments in published studies. The presentation
included recommendations for educators.

12:00 p.m.-12:50 p.m. INSERVICE AND TEACHER EDUCATION
Session T#019 (Discussion Session) Salon B

PRESIDER:Mary Jane Bradley, Arkansas State University
STOP THE BLAME: STRATEGIESFOR THE NEW MILLENNIUM CLASSROOM
Camille B. Branton and Marilyn S. Snow, Delta State University

Jonesboro . . . Portland . . . Littleton . ... The mention of these cities brings anxiety to educators
throughout the country. The reality is that this insidious problem is quietly creeping through the educational
systems throughout our nation. No school seems to be immune; small towns as well as cities are being assaulted
on a daily basis with only the most notorious making the headlines. Now is the time to begin planning for the
future of education and its purpose in the twenty-first century. A nationwide search is being undertaken to find the
key to the cause of the senseless violence found in our schools. Task forces are being set up for management and
crisis intervention, research teams are studying the associated psychological and social factors, and stricter
weapons laws are being debated; however, the violence continues.

In trying to solve this question, some have looked at factors related to violence in a cultural
context. Music, movies, dress, fantasy games, and Internet access appear to some to be linked to this violent
behavior. Other groups look to the destruction of the family values, attitudes of irresponsibility, and lack of
community involvement as reasons for these expressions of violence. Educators have been careful to direct
responsibility to factors outside of academia. The epidemic does not appear to be improving. No longer can
educators look to outside factors for the answer to the dilemma. Evaluation within the educational system as well
as without must be undertaken.

This paper addressed methods of preventing violent behavior in schools with particular attention
to teaching practices within the classroom.  More effective use of theories of motivation, personality, and
interpersonal development within individual classroom and social and psychological theories affecting human
behavior were discussed. Attitude changes necessary for teaching in the twenty-first century were explored.
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THE INTERNET AND LITERACY EDUCATION AT THE GRADUATE LEVEL
Marie C. Roos, Jackson State University

Many graduate faculty are exploring the use of the Internet to facilitate electronic teaching,
learning, and research. Appreciating the benefits of this medium for instruction and research, this investigator
conducted an exploratory study concerning the Internet and literacy education at the graduate level. This study was
a literature review and as such was preliminary to a descriptive research study on the Internet and language arts
and reading and a second study, a program explication of the researcher's infusion of Internet technology in
graduate courses in language arts and reading.

The problem of this study concerned a review of the literature on the Internet and literacy
education at the graduate level to determine its educational efficacy. To this end, a survey of the literature was
conducted concerning current practices bearing on electronic teaching, learning and research relative to literacy
education. An ERIC search was conducted, and Internet search engines such as Lycos, Excite, Web Crawler,
Y ahoo, and others were employed to identify the literature. The selection of relevant articles/books/resources was
based on the following criteria: (1) accessing the Internet for information, (2) consulting the Professor's Websites
for course materials and information, (3) using e-mail to send/receive course-related messages, listservs, (4)
perusing professiona associations Websites, (5) using electronic journals such as "Reading Online” (IRA), (6)
employing research tools, e.g., search engines, (7) citing exemplary practices, resources, and (8) other.

The literature was critically reviewed in terms of the eight criteria listed. Findings of the review
were discussed, and implications for graduate literacy education were shared. Recommendations for further study
were made.

AN ASSESSMENT OF PRESERVICE TEACHERS TOLERANCE OF DIVERSITY
Joan C. Harlan, Sidney T. Rowland, and Mitylene Arnold, The University of Mississippi

Educators and teacher educators currently recognize the importance of both respecting and
celebrating the differences among us. Both teacher educators and preservice teachers should be able to successfully
interact with all students; something that can be accomplished only if one is aware of one's own biases, prejudices
and/or predispositions. This study examined preservice teachers tolerance of differences in race, gender, religion,
ethnicity, socioeconomic status, and disability.

During the 1998 fall semester, 117 preservice teachers enrolled in the Development and Diversity
classes at The University of Mississippi anonymously completed a 21-item instrument that measured tolerance of
differences of various groups. The instrument used a five point Likert scale. Findings for the 117 completed scales
were tabulated. The sample was largely white and female. Students ages ranged from 19 to 40 with an average
age of 22.

Results indicated that disturbingly large numbers of preservice teachers had serious prejudices on
many of the dimensions measured by the scale. The results also indicated that many of the preservice teachers had
gross misperceptions about certain groups. The information from the study was used to plan changes in the
Development and Diversity course offered to preservice teachers. The specific findings and instructional
implications were presented.

12:00 p.m.-12:50 p.m. COMPUTER EDUCATION
Session T#020 (DISCUSSION SESSION) ...t